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ABSTRACT

The research reported assesses the impact of a
program on the change of ethnic attitudes of students. The
Anthropology curriculum Project's "Race, Caste and Prejudice,"
designed to enhance intergroup attitudes and behavior, is a
supplementary secondary school unit of study, text and handbock,
dealing with race, caste and prejudice from a cross-cultural
anthropological standpoint employing student activities emphasizing
affective involvement such as simulation and field research. The
multimethod assessment of the materials employs statistical analysis
and the technique of non-participant observation, or ethnography. The
latter is composed of daily non-participant observation of
classrooms, inforeal student and teacher feedback, unstructured
interviews with a random sample of experimental group students and a
formal teacher evaluation conference. Results frcm analysis of
covariance reveal a significant difference in ethnic attitude changes
as measured by a cognitive-affective scale. Through ethnographic
analysis, the most influential factors in classroom interactions are
found to be student sensitivity to the material and situation and the
class ethnic composition. Other findings of teacher and student
behavior and reactions are discussed, as are implications for further
research. References are included. (Author/KSHM)
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This paper was drawn from the writer's dissertation, The Impact:

of "Race, Caste, and Prejudice'" on the Ethnic Attitudes of High School

Studentg: A Multimethod Assessment.

Race, Caste and Prejudice materials and copies of the dissertation

may be obtained from Professor Marion J. Rice at the address below:

Dr. Marion J. Rice
Anthropology Curriculum Project
Tiniversity of Georgla

fudley Hall

Athens, Georgia 30601



Purpose

Attempts to change the ethnic attitudes of students through
education have a lone history, take many forms, and result in varying
degrees of success. Schneider (1271) has caterorized recent ethnic
relations education programs into two major catepories nrimarily on the
basis of their intended purvoses: (1) those designed to teach membhers
of a minority and others ahout the role and contributions of that groun
and consequently to create positive self~images among minority group
members: and (2) those more eeneral in nature desigmed primarily to
enhance intergroup attitudes and tehavior. The purnose of this research
vas to assess the impact of a representative of the second tyne of

program, the Anthropologsy Curriculum Project's Race, Maste, and Prejudice.

nace, Caste, and Prejudice (PCP) is a supplementary secondary

school unit of study. RCP consists of a text and student handtook.

The text deals with the content of race, caste, and prefudice from a
cross-cultural anthropological standpoint. The handbook contains
trenty--seven student acfivities, from simulation to field research in
gathering sociological data, vhich emphasize.;ffective student involve-
ment. The focus 0% the cosnitivelv oriented text is the expnsitory

oresentation of 2xtensive social science data, drawn from a ranpe of

social science disciplines.



Method

A multimethod assessment technique was emnloved in this research.
In addition to sfatistical analysis, the technique of non-participant
observation or ethnorraphy, as uged by the soclologist and anthropologpist,
vas incorporated into the research methodology. Non-participant
observation provided additional data on the immact of RCP in the real
classroom situations. The following data sources compmosed the ethnographic
component of the research: (1) dailv non-narticipant observation of
classrooms: (2) 1informal student feedback: (3) unstructured intervievw
with a random sample of experimental group students: (4) 1informal teacher
feedback: and (5) formal teacher evaluation conference.

This follow-up studv of Kleg's (17°70) initial assessment
retained his PCP cognitive-affective instrument and added an invest. gator-
constructed semantic differential scale to measure ethnic attitude
change. ¥Xlea's copnitive-affective instrument was premised on the
acceptance of Rokeach's (1969) notion that an attitude consists of
two overlanping dimensions, one of which 1is coenitive and the other
affective. The items used ir Klep's coesnitive-affective instrument
were constructed so that the first stimulus evoked was attditudinal.
The item also involved a knosledge base so that concurrentiy or
successively the suhject affirmed or rejected his initial atfective
response in the lirht of the coenitive aspect of the item.

The semantic differential technique, develoned by "spood (1957),
measures an individual's reaction to semantic objects. AOrieinally

developed to measure ‘'‘meaning,” it has been used to study attitude




formation, attitudes toward jobs and occupations, and among other
things, attitudes toward minority grouns (Summers, 1970).

Attitude ratings on a semantic differential scale are
determined on the basis of the subject's response to a concept as
rated by position on a scale to sets of hipclar adjective pairs,
such as strong-weak, pood~bad, and fast-glow. Ratings of each
object are corrzlated and factor-analyzed to determine the dimensions
of "'meaning' given to a varticular object. Manv replications of
this process established the stability of three dimensions: evaluation,
potency, and activity (0Osgood, 1957 and Summers, 1970). The concepts
rated in this study tvrere as follows: Integirated Housing, Black Students,
Integrated Education, Interracial Friendship, Interracial Dating,
Angela Davis, Black Panthers, Martin Luther King, Ralph Abernathy,
N.2.A.C.P., Julian Bond, Mormons, Catholics, and Jews.

Of the two attitude instruments employed in this study, the
gemantic differential scale taps the more purely affective or
connotative response, wvhile the cognitive-affective, as designed,
orobably elicits affzctive resnronse mediated by cognitive inputs
and anchored in RCP content.

Analysis of covarlance, with pretest scores on the cognitive-
affective and semantic differential scales as the covariates, was
used to assess the treatment effects and the interaction effects
of treatment and sex and treatment and socio-economic status.

The research desien was Stanley and Camphell's Desien 17, the
non-equivalent control group design. The study included a pre-
and posttest with the form and substance remaining constant for both

administrations. All testing was administered and controlled by the



investipator,

The sample consisted of 157 vhite smnd 19 black students in
the experimental grour and 103 vhite and 7 black students in the
control group. Both experimental and control grouns were recruited
from schools +hich had previously worked with the University of
Georgia, All classes were obtained through personal contact by the
researcher. Six experimental and six control classes from two high
schools in Northeast Georgia (School A and School B) constituted the
sample.

Since the attitude assessment instruments were basically
designed to measure white attitudes toward blacks, the test scores
of 17 blacks in the sample were not included in the statistical analysis.
However, discussion of black student resnonse to ggg_was an integral

part of the discussion of the non-particinant observation findinges.

Pesults

Analysis of covariance indicated a significant difference in
ethnic attitude changes as measured by the cognitive-affective scale
at the .05 level. At the end of the treatment period, the experimental
group held more favorable ethnic attitudes than the control. The
interaction effects of treatment and socio-economic statug and treat-
ment and sex were not significant as measured by the cognitive-
affective scale.

Independent analyses of semantic differential results were
performed for the traeaatment and 1nteract1on effects by sex and the
treatment and interaction effects by socio-economic status, FEach of
these independent analyses was nerformed on the two @eparate factor

scorings of evaluation and dynamism over the 14 semantic differential



concepts resulting in a total of 36 analyses. A pilot study of the
present instrument had revealed that the potency and activity adjective
pairs had coalesced into one factor which Nsgood (1957) labels as
dynamiswr. | |

The findings of the treatment and interaction effects, based
upon semantic differential scoring, are complex, cloudy, and difficult
to place into a meaningful and comprehensive internretative framework.
Analysis of covariance indicated a significant difference in attitude
changes between experimental and control group students in only 7 of
56 analyses.

The interaction effzct of treatment and socio-economic status was
found to be significant in only one case. The interaction effect
of treatment and sex was sipnificant in only three cases. Further
analysis revealed that the a2xperimental femaleg had more tolerant
attitudes on the concents of Interracial Datjné and Jews, especially
in comparison with control females. This was found to be consistent
with the non-participant o*servation findines vhich indicated females
were more oven and tolerant in classroom discussions of RCP than were
males.

The ethnographic analysis contributed several interesting voints to
the assessment of the immact of RCP. Two of the most influential factors
in classroom interactions were student sensitivity to rhe material and
situation and class ethnic composition.These factors were interrelated.
It 18 clear to this investigator that blacks were more sensitive to the
material, were more emotionally involved in the material, and wanted most
to use it as a vehicli: for starting to change their school :‘tuation.

Black sensitivity to :he material isas revealed in their expirzssed concern
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over the presentat on of negative ethnic information no matter how it is
presented or for v at purpose. HRowever, graphed and charted comparative
data showing blac: with less education, leas income, and poorer housing
did not disturb b ‘.cks nearly as much as the written quotation berating
blacks as lazy ar stupid which they took out of context and erroneously
attributed to th author of the text.

This sensit ity is further revealed in their emotional snswers
during class dii-ussions. They were more expressive, more vocal, and more
invoved than wh 'es during the study of RCP, especially in comparison with
their behavior -1 the previous unit. In fact, during one discussion, which
was completely —ominated by blacks, they exhorted the vhite students to
speak 'ip and cl''.ded the whites for keeping their feelings to themselves.

On a personal .pinion questionnaire, adminigtered after treatment asking

for the school or national event since September which had the most

personal significance for them, six out of eight black respondents identified
an ethnic-involving event - but not one white did. In addition, black
students during interviews stated that they felt the school racial situation
was bad, while whites generally did not think it was.

Linked to the sensitivity concept is the situational factor of ethnic
composition of the class. In the situations observed in the two schools
represented in this study, no experimental class had a half-white and
half-black racial balance which Toslin (1970) feels is most crucial for
successful fnterracial relations, at least for elementary students.
Although there is no empirical evidence, it is inferred that blacks
would be less sensitive to RCP in situations where they dominate or are

at least in equal renresentation.



The trial situations suggest that when the class is all white,
students speak auite openly about their racial feelings. Uowever, the
presence of one black will alter free expression of white students. For
example, in School B when the one black girl transferred into the
previously all white class, several whites complained to the teacher that
now they could not speak honestly in class. Although this position by the
students was mitigated over time, the same reaction was encountered in
School A. Both experimental teachers felt that his class which had one
black student was not as open as his class rrith no blacks. %hen atudentQ
vho had one black in their class were interviewed, they stated that they
did not always say what they felt because they did not want to hurt the
black student's feelings.

It seems that blacks, on the other hand, are more willing to open uvp
when they have some colleagues. As mentioned previously, the blacks in
the first period School B class were quite verbally and emotionally
involved. They challenged the whites to participate. In this situation,
several white girls confidentially expressed to the investigator fear of
reprisal from black females if they said snything offensive. Also, all
five whites interviewed in that class said they felt inhibited by the
blacks. It seems that where there was just one black student many
students held back statements out of respect for the black student's
feelings, but that in the School B sitiation, at least the girls were
restrained out of a fear of some kind of reprisal from the blacks outside
of class.

The ethnoeraphic probe yielded many other findines of importance
thar amplify and expsnd ou the statistical findines as well as providine

insieht into the sitratinnallv zpecific dynamics involve? 'n the process



of implementing RCP in two secondary schools.

First, the ethnographic data sources iundicated that teachers and
students had a favorable over-all impression of the materials, and
teachers desired to use them again. Second, teachers did not
systematically incorporate the student handbook with the text and they
did not prepare students well for use of the affeet-involving activities
of the handbooli, such as role-playing. Third, the three teachers using
RCP differed widely on class presentation and emphasis on the waterial.
Fourth, both teachers and students felt that the material was difficult
and some students experienced cognitive conflict with the concepts of
racial equality and human evolution suggested by the text. Finally, few
students felt that the ethnic attitudes of the class as a whole changed
as a result of studying RCP and even fever thought that a school-wide
change had occurred as a result of the study. Rowever, several students
stated that they personally had experienced an attitude change gnd
teachers felt thar students could now handle controversial issues better

and wvere more amenable to future attitude change.

Implications for Purther Research

The implications of this study for further research derive from
three sources: (1) statistical analyeis of data: (2) ethnographic
findings; and (3) weaknesses in current study. The role of the related
licerature is interwoven vith these factors im the development of
suggestions for further research.

The statistical analysis seems to proint up the need for further
clarification of the relationship of sex and socio-economic status

to treatment effects. It also indicates the need for further analysis



of the 1ikelihood that certain attitudinal concepts are mora resistant
to change than are others. A pogseible direction for this research
7ould be to test the notions of Rokeach (1968) on helief centrality
and Sherif and Sherif (1967) on ego~involvement in attitudes. As
Triandis (1971¥points out, both of these concepts are similar. Both
concepts hold that some beliefs and attitudes, those that Rokeach calls
central or primitive and those that Sherif and Sherif label as ego-
involving, are more close to a persca than others. As a consequence,
these more deenly held beliefs and attitudes may be the most difficult
to change.

The aethnographic findings suggest further research in several
areas. First, the situational factor, particularly the impaet of ethaie
composition on attitudes and actions in the classroom, needs more
adequate study employing both qualitative and quantitativa‘methodoloéied'
The whole spectrum of black attitudes toward vhites in general and
toward intergroup education programs is vastly unexvolored.

llore specifically to RCP, additional research om teacher
utilization of material is needed, especially in che area of the
affective dimension of the student handbook. 1Ims (1969) reports a
fairly substantial body of research on the effect of simulation in
changing a variety of attitudes. Properly handled and executed, the
simulation activities {n RCP may have strong impact on student ethnic
attitudes. Certainly more specific research on role-playing in the
classroom situation could broaden understanding of its notential
and limitations for modifying~ethnic attitudes in the secondary

classroom.
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ore intensive and precise observation ef classroom interactions
could develop new relatiomships and coneepts which were not rerceived
or developed in this study. One approach in this direcrion would be
to keep an aescwyrate recerdinp of specific teaching scte and their
impact. Theoe teaching acts could be amalvzed within o precstablished
framework delinsating gsome of tha broader and more common atcitude
change strategies, such as behavior reinforcement z¢d ccenitive
dirconance. In this way ethnogra-hic data coul * be evaluated within,
and fltted into, existing thcoreiical positions as ell a3 c<nerating
nev theoretical poait;ona on attiturde chanre stratepies. These
positions could later be explored utilizing the <tucistical rodel.

Several weak voints in this study could provide foct for further
research in this area. One of the major weaknesses of this study twas
its failure tc explore thke relationshin of cognitive pupil variasbles,
such as 1Q, reading ability, and social studies achievement, to attitude
change. Figher (1963), for sxample, reports that the attitude
changes of fifth-graders toward American Indiane after a special
program vere uaffected by either IQ or reading achievement. Similarly,
Singer (1967) reports that IQ aione was not a central determinant of
ethnic attitude of white slamentary students toward blacks. Although
Fleg's study contributed toward understanding the relationship between
cognitive information and attitude change, the complex relationship
tztween cognitive variables and attitude change is gtill dimly
understood by researchers.

Similarly, tﬁe relationship of versonality factors, such a3

self-esteem, emotional adjustment, and mental rigidity, to attitude
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change needs more study. The work of Adorno (1950) and Rok:ach (1960:
1968) on authoritarianism, dogmatism, and cognitive rigidity provides
an axcellent theoretical base for further empirical investigatiom.

Another major weakness of this study wvas the lack of pupil
randomiration and the further lack of random assignment of intact
classes to either experimental or control groups. Perhaps, when more
institutional concern 18 expressed for research Lnowledge in the area
of intergroup relations and public schools become more open to
researchers, larger and more randomly selected samples can be obtained

vhich will allow for gpreater generalizability of research results.
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